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e lcarn about the goals and objectives
that form the basis for their education
and why these goals and objectives are
important for them: and, ulumatehy,

. Po.nu of v-o- u o

teachers who would like to help students
with disabilities become involved in
developing their own Individualized
Education Programs (IEDPs). Ttis accom-

. . : e hecome more involved in their own
panicd by an audiotape of teachers and

parents discussing how they have cducation.
helped students become active partici-
pants in the [EP process. NICHCY
hopes that, together, the guide and the
tape will answer many of your questions
about involving students in planning
their own education.
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T'his guide is organized into lesson plans to help
teachers use the studgnt materials in their class-
rooms. However, parents can easilv adapt the
lesson plans to use at home with their child with a
disability. "These lesson plans are based upon the
experiences of Marey MeGahee, a special educa-
tion resource teacher who has worked with her
studentes with disabilities tor many vears to involve
them in the TEP process.

‘T'he plans are written in general terms, to facilitate
their adaptation to other classrooms and other
instructors. including parents. No indication is
given as to how much time to devote to any one
part of the lessons — each reader must adapt
the lessons to suit his or her own needs,
schedule. and students. 'The lessons plans are
writcen with the assumption that readers have a
copy of the Student’s Guide audiotape and booklet
to usc with their students.

Some tips from the “experience files™ ot Marey
\MceGahee:

e Start working with students in the beginning of
the vear, when evervone wants to do their best.

e ‘lLiilor working with the TEP to the needs and
abilitics of cach student. Not every student will
be able to write his or her own entire IER but
all should—and can—participate in some fash-
jon. With some students, vou may want to

T'his gande and its tape are
designed to be used in
conjunction with
NICHCY’s A Student's
Guide to the [I<P, a package
that also consists of a
student bookler and an
audiotape. 'The Swudent’s
Guide package is designed expressty to
inform students about the TEP process and
motivate them to become involved. The
Student’s Guidr is available from NICHCY.

When to Incvolee Students

According to the law, the Individuals with
Disabilities Education Act. students must be
invited to participate in their own TEP meet-
ing beginning no later than age 16, and
vounger. when appropriate. Parents and
tcachers can imvolve students at yvounger ages,
of course. and it makes vood sense to do se.

Students have a lot to say about themselves.
their strengehs, their needs, their intereses
and preterences, and what they would like
to do in the tuture. Just ask them!

"T'his booklet is about giving surdents the tools
to answer cttectively.

concentrate on only some ot the TEP sections or
on inviting and facilitating their participation in
the process (¢.g. describing strengths and
interests. deseribing the disability, listing the
accommodations that are needed, talking about
future plans).

Realize that this undertuking requires a commit-
ment of time. Your students will certainly ben-
cfit. and they are sure to surprise their teachers,
parents, and cven themselves. However, be
aware—talking to students about IEPs and
devoting time to preparing for the IEP mecting
will take time.

Start slowly, devoting time cach week to talking
with students about themscelves and their IEPs.
‘Talk weekly with students about their strengths,
needs. learning differences, academic goals,




and plans for the future. Work with them via ¢ Alwavs tailor discussions and work to the needs

workshecets, class discussion, individualized and capabilitics of vour students. But don't
work, and role-plaving. By slowly building a underestimate them! As vou well know, they
foundation and progressively building upon it can surprise vou with their ideas, their under-

this work will not seem too overwhelming or

standing, and their desire and ability to partci-
indepth for students.

pate and speak up for themselhves.

¢ (clebrate cach student’s strengths and growth!

e

Make sure that vou have a copy of the M Inform parents thae students will be involved

in the IEP process. You can convey this
to listen to (for vour convenicence, the Student’s information by listing it on the svllabus vou hand
Guide tape is on the reverse side of the tape for

Student’s Guide audiotape for vour students

out on back-to-school night, by sending a letter
teachers and parents), as well as a copy of the home, or by phone. Invite parents to ask any
Student’s Guide booklet for cach student. (Feel
free to copy the booklet and tape: they both are
copvright free.)

questons they have about their child’s involve-
ment in the IEP process. Suggest to vour students
that they also discuss the TEP process at home.
Many parents may already have a copy of their
child’s current IEP. If not. sending a copy home
to the student’s parents may be useful.

Q Photocopy cach
M scudent’s
current I1EDP.

el repare any worksheets, handouts. or other
materials vou intend to use during vour
presentations about the IEP. Inform vourself (and

g j Read through cach TP and identify sensi- the student's family) about the laws supporting

M tive issucs or arcas where student questions the rights of individuals with disabilities. (See
are likely to arise. Pay special attention to Appendix A for information about several impor-
“present levels of functioning.™ diagnosis, medi- tant federal laws, Also see the Resourees section
cations taken, accommodations required, or any of this guide.)

information that students may not be aware of or
that mav be sensitive. Many students are not
aware of the goals that have been established for
them. Be prepared to address these and any
sensitive issue in a positive, discrect manner.

o 4
ERIC 23-
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The lessons below carry with them no indication
of how much tume they will take, individually or
collectivelv. Each numbered item tends to be a
separate activiey, to allow teachers and parents to
break up the discussions across davs and weeks.

I¢'s important to be consistent—and persistent.
Begin the lessons early in the vear. Once vou
begin, try to devote some time every day, every
few davs, or every week to these types of discus-
stons and activites. Overall, the process wilf take
time—Dbut it is tremendously worthwhile to take
that time, moving slowly, taking one picce of the
puzzle ata time, giving students plenty of oppor-
tunities to discuss, reflect, practice, review, and
practice some more.,

Allitems should be considered as suggestions.
Each reader must adapt the lessons to suit his
or her own needs and schedule and the capa-
bilities and needs of students in the class.

n Open the discussion.

Introduce the topic of learning to students. Spend
some time tatking with students about lecarning—
how they learn, what's casy for them to learn, what
helps them learn, what's hard for them to learn,
what they (or others) can do to help them learn
what's difficule. Write their comments and obser-
vations down (without identifving specific stu-
dents’ learning techniques or difficulties) on a
poster, overhead, or chalkboard. Look for similari-
ties in learning approaches. Point out differences.
Q Find out what your students
already know.

Administer a questionnaire similar to the one on
page 5, which is designed to (a) give you an idea of
what students already know; and (b) lay the foun-
dation for a discussion about disability and have
students focus for a moment upon #eir disability.
(Possible answers to this questionnaire are pre-
sented in Appendix B.)

Matke sure students realize this isn't a test, just a way
of gathering information and starting a discussion.

Possible adaprations:

Some students may be able to work on the
questions independently. Ochers may need to
go over the questons as an individualized
activity or merely listen to the class discussion
that follows.

S

If vour students have serious difficulties wich
reading or writing, vou may wish to simply ask
students these questions and write their answers
and comments down on the board or an over-
head. Be preparéd. however, for some silence
and blank looks. Unless students'have previ-
ously been involved in developing their 1EPs,
in all likelihood thev will have difficuley answer-
ing these questions or not be able to answer
them at all. If chis happens, reiterate that this is
not a test but a wav of [etting vou know that vou
and the class will be starting vour discussions
with the “basies™ about the 1P,

2 Give students a positive look
at what's ahead.

After the questionnaire, it may be a good idea to
tell students why the class has been talking about
learning and why vou asked them questions about
something called an IEP. Some suggestions:

Be briet and positive. The idea is to give stu-
dents an overall context and unifying thread for
the discussions and work vou'll be doing in the
months ahcad.

Tell studens chat, throughout the vear, the class
will be working on special lessons that will help
them take partin planning their education.

<
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" Gtudont Workeheet

Disabilities

Name: Date:

Dirccrions:  Answer the following questions to the best of vour knowledge.

1. How do you Icarn best? What tvpe of lesson really helps vou learn? (For example,vou
like to read new information or hear it first, or vou preter to work in small groups or alone...)

2. What is a disabilityr

3

3. Do you have a disabihiey?

4. "T'here is a law that allows vou to receive special services from the school.
What's the name of the law?

5. Whar s accommodation?

6. Do vou have any accommodations in vour classes?

7. What's an 1EP?

8. Do you have an [15P?

ERIC $
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e “lell students they have the right to be involved
in planning that cducation, and thar you (their
teacher), their parents, and other school person-
nel want to know what #ey think—what they
want to learn, what thev feel chev need to learn,
what type of help really helps, what they wante
to do in the future.

e ‘Tell chem vou're looking torward to hearing
their ideas, because its #err education and their
input is vatuable and cw/ued.

Talk about disabilities.

Refer the class back to the item abour disabitiey
on the uestonnaire. Discuss, as a class, what
disabilities are, the range of disabilities in the class
and in the world in general, and some of the
differences berween disabilicies. Ask students
what's hard for them because of their disability,
and what tvpes of special help chey find usetul.
Be sure to contrast this with references to their
strengehs and what thev find casy. For example,
*So vou have trouble writing, which makes taking
notes hard, but vou sure listen well and vou re-
member what vou hear.”

Show a film or video about
M lisabilities.

Consider showing a fitm/video about disabilities
to vour students. Preview che film/video first and
make sure that the content is appropriate for and
won't be insulting to vour students. For example,
don't sclect a Ailm/video about voung children
with disabilitics; identify one that is age-appropri-
ate. (The ERIC Clearinghouse on Disabilities and
Gifted Education has a database on available
videos. You can contact the ERIC Clearinghouse
at 1-800-328-0272.)

Tell students bricfly
about the laws.

Present informaton to stu-
dents abourt the “Laws™
(sce Appendix A fora
summary of the laws vou may wish
to mention) and cheir nighes under
these laws.

/\L,

If vou require students to make
presentations in vour class, this
presentation on the laws is a
good opportunity to model tor them what vou
want in a presentation. For example, Ms.
McGahee requires that student presentations have
four components, and so her presentation on the
laws incorporates the four components, which are:

(@) a kevarord poster. where the student whois
presenting writes down the kevwords (not
sentences) associated with the presentation:
this helps students remember the informa-
tion they are presenting and helps their
listeners to take notes:

(b) a ¢isual to support the presentation:

(¢) note-taking — listeners must take notes on the
presentation, usually tied to the kevword
poster: and

(d) a review after the presentation is finished.

(An example of these components, used in Ms.
McGahee's presentation on the laws, is presented
in Appendix C)

Discuss accommodations.

Specifically discuss the concept of "accommoda-
tions™ with the class. Refer students to che list of
accommodations on page 10 in their booklets. Ask
them what types of accommodations or special
help are usetul to them. You may be amazed at
how simple—and astute—their answers are!
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Discuss transition.

It vou are working with students who are 16 vears
old—or, in manyv cases, vounger—vou will want to
introduce the importance of transition planning,
Within a few vears students will be leaving see-
ondary school, and it will be highly uscful for them
to consider what lies ahead for them.

Transition planning includes discussing and plan-
ning tor such arcas as the student’s: emplovment.
postsccondary education (including vocational
training or adult education), independent hving,
cligibility for various adult services (such as voca-
tional rehabilitation), and community participation.

Your initial discussion with students about transi-
tion can be bricf, just an introduction to the con-
cept, with more indepth discussion taking place
later, or it can extend across weeks.

T'his is a ripe arca for class discussion and student
activity, as well as being vitally important to
helping students make the transition from school
to postschool scttings, so be sure that the class
(and cach individual student of transition age)
cventually looks at transition in some depth. (See
Resources section of this guide for matenials
designed to help educators and parents help
students with transition planning.)

Some questions vou might consider to get the
discussion rolling:

What tvpes of things can we do after we get
out of school? (study more, get some kind of
training, work, participate in the community)

What would vou like to do after vou leave
high school?

Do you know how to do that?

What do vou neced to learn to get ready for
doing that?

What are vour hobbies?

Do you want to study more after high school?

What types of jobs interest vou?

And so on...

Assign each student a “disability-
M related” question to be answered.

For review purposces, or for more indepth explora-
tion of the ideas presented to date, give cach
student a question about a particular disability or a
word to be defined and explained. Examples:

Words to be Defined Questicns to be Answered

fcarning disability What isan [EDP?
How often does an TEDP need
to be done?

auditory memory

Sk
disability

What is (name of disability)?

Whar is 94-142°

What is the IDEA?

What is reasonable
accommodation?

accommodation

cmaotional disorder

visual memaory What is an amendment?

traumatic brain injury What is cducational testing?
mental retardation What is evaluation?

hearing impairment What is due process?

Have cach student look up the word assigned or find
out the answer to the question assigned, then report
the information to the class. Provide books to assist
students in their research, such as books from a
professional teacher’s ibrary or school hbrary, their
own books, or vour own. Have students put the
information thev have discovered on posterboards,
and display these boards around the classroom.

Possible adaprations: Of course, some students
mav not be able to do this activity without modifi-
cation. If need be, adapt the basic idea of the lesson
to the strengths and needs of vour students. For
example:

e If vour students are not able to understand the
words suggested above., change the words to
be more appropriate for vour students. For ex-
ample, some of the words on the cover sheet of
vour county’s IEP may be excellent words for
your students to investigate: “participants”,
“disability”, “evaluation.”
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¢ Students who do not read can gather informa-
tion in other wavs, such as conducting inter-
views, watching videos about disabilities, or
collecting pictures about disabilities from news-
papers and magazines.

e ['se some commercially available disability
awareness packages. 'These often explain the
various types of disabilities in simple, clear ways.

Again, the lessons and activities described below
are merely suggestions. They will be ume-con-
suming but will form the basis for student under-
standing of the IEP process and involvement in
designing their own [EPs. Adaprt the lessons as

students.

Get yourself and your students ready
to look at an IEP.

Prepare an overhead transparency or handout

showing the type of IEP form vour school or
district uses. 'The IEP should be blank, waiting to
be filled in. Also prepare an overhead or handout
of a sample letter that the school might send home
to parents to inform them (a) of the school’s inten-
tion to evaluate the student, and/or (b) of an
upcoming [EP meeting that has been scheduled.
You will use these two items later on in this section.

Il Remind students that one of the class’ long-
B term goals is to have them become more
involved in their education—namcly, helping to
develop their own 1EPs. Hand out the Student’s

Guide booklets.

~Intoducing the [EP |~

We've provided a “glossary of terms” at the end of
this document. Many short factsheets on disabili-
ties are available from NICHCY as well.

R 1alk brictly with the class about the 1EP

Bl process, from the letter sent home to parents
to the |EP meeting. Indicate the scriousness of
the process, that it is required by law. You can use
pages 4-5 in the Student’s Guide to organize this
discussion or assign them as reading homework or
seatwork.

Play the Student’s Guide tape for the class and

ll discuss the information presented there. To
prompt students, vou might ask them questions
such as:

What's an 1EP?

What are some benefits of students getting
involved in their IEPs?

Do you want to get involved in saying what's
in your [EP?

How do you think this would help you?

What would vou want to say, if you were involved
in your own IEP meeting?

What do you want your teachers to know about
vou? Your friends?

Are there parts of your education or schoot work
you'd change? Why?

Do vou think you’d need to talk about this more,
to be able to participate?
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Show an IEP.

g Using vour overhead or handout of a blank

' IEP, go over what an TEP 1s, what it looks
like, what the various scctions are. 1his acticity can
be fairly brief. and should be for the purposes of gicing
students a brief introduction o an [P form. Reter
students to page 6 in their Student’s Guide booklet,
or write this information on a poster to support
vour discussion.

Go over the TEP sections one by one, talking

generally about what type of information is to
be included in that section. 'The most important
sections to concentrate on, particularly in the
beginning, are the parts of the TEP that desceribe
the nature of the student’s disability, “present
levels of functioning,” and “goals and objectives.”

Suggestons:

¢ Asvou talk, give students conerete examples
of the type of information that might go in cach
section. You may also consider showing an IEP
that is filled out for a particular student, although
be careful that the IEP doesn’t belong to any
student in the class and that all identitving
information, such as the student’s name and
address, are thoroughly blacked out.

e Similarly, any examples vou use should not
correspond to any student in your class. 1t
students volunteer personal information or
examples, that's great, but sensitivity to stu-
dents’ feelings and wieir right to privacy is of
paramount importance.

Have students look at their own IEPs.

7-’" Give each student a copy of his or her
: own LEP.

g Put your copy of the blank 1EP from the

previous lesson up on the overhead. Using
the blank copy as a guide, go over the various
scctions bricfly.

-9.

The Importance of Privacy

When it comes time for students to look at
their own [EPs, vou have to consider carefully
the privacy issue and the contents of each
student’s HEP. "There may be informartion in
the TEP that may embarrass or surprise the
student, and certainly it is his or her right to
have all information in the TEP remain private.

The experience of several teachers who have
involved their students in the TEP process
suggests that, the first ume vou have students
look at their IEPs, students do not tend to
share the information with others, and other
st.. dents do not tend to “nose into” their
classmates’ IEPs. Each student tends to be
absorbed in looking at his or her own docu-
ment. As the class discusses the IEP—in
general, not in regard to any specific student
in the class—personal information may be
gradually shared. Trust builds as all students
become involved in the process. Yert, this
activity must be handled in such a way that
no student’s privacy is invaded by others.

Suggestions for maintaining privacy and
respecting cach other’s feclings:

¢ Many teachers begin this lesson with a
simple statement regarding privacy and the
importance of “minding your own busi-
ness,” or they wait until someone violates
another’s privacy and quictly suggest that
“we all look at our own papers.”

o When vou first hand your students copics
of their own IEPs, keep the lesson short
and general. ‘The purpose of the lesson is
‘to give students an opportunity ... see that
they do, indeed, have an IEP, and to look at
what it says generally. 'Thev'll have more
opportunitics in the future to delve into its
specific contents.
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Important! T'’he most crucial aspect of this iniual
introduction to the [P 1s not to have students
understand all of the details of their own TEP;
rather, the purpose of this intreduction is to have
students understand the overali: to see what the
various sceuons of the TEP are; to understand that
they have an 1LEP: to realize that, up to this point,
they have not been involved in developing that
LEP, but that thevy can be involved: and to realize
how important their help is in developing their
IEP. Don't get bogged down in the details at chis
point. All students will eventually sic with vou,
onc-on-one. and go through their IEP in detail.

‘This level of effort 1s not necessary in this initial

introduction.

e llave students find their name, their grade, and
other idenutving informaton. Is it really their
own [EP?

¢ Have students identfy the date of the last 1EP
and project the date by which the next one
must be developed. Thev can write this date on
page 6 of their student booklet. Even if the next
meeting 1s a vear away, students can still work
on the IEP and, it necessary, call for another
IEP mecting to discuss changes.

e Point out the disability section of the blank TED
(if there i1s one). Have students individually find
this section in their IEP. Have them silently
recad what it savs, or vou might move around the
classroom and point this out to them. Do not
dwell on this section; just have them identify
that 1t exists and contains specific information
about them and their disability.

¢ Use the same brief process to have students locate
other sections of their IEP, such as “present levels
ot functioning,” “accommodations,” and “goals
and objectives.” Keep the discussion with the
class brief, focused on the information generally,
not its specifics. For example, are their goals and
objectives divided into subject areas. such as
reading, writing, mobility, and so on? Are any
accommodations listed?

¢ lHave students find
(or vou might move
around the classroom
and point out) the place
where people have
signed the TEP Wi aas
signed the IEP—their
parents, an administra-
tor, their teacher? Is
their own signature
there? Why or why not?
Would thev like to have their signature on their
own [EP? If so. then thev need to participate
in the process.

¢ Note: If anv of vour students cannot read or
have difficulty reading, there are a number of
wavs you can accommodate their needs. Theyv
can tape record vour explaaation and listen to it
later, as many times as they like, or vou might
prepare a tape in advance and make it available
to them. You can also go over the TP with
them, one-on-one, at a later ume.

11
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R [.ctstudents ask questons about the content of
i cheir [P, Some suggestions and observations:

¢ lor particularly sensitive questions, vou may
wish to answer generally, saving, “If vou want to
know more, we can talk later.” Be aware that, in
the beginning, students may wish to keep
personal information private.

Students may have a lot of questions about the
goals and objectives listed in their TEPs such as
“Where do these come from?™ and “Why wasn't
Lasked:™ As appropriate, and respecting stu-
dent privacy, some discussion of student goals
and objectives may arise. For example, vou can
have students cross out goals they teel they
have achieved or refiect generally upon the goals
and objectives that have been established tor
them. Do they recognize thae the work thev've
been doing in school is tied directly to the goals
and objectives listed in their IEP?

Generally speaking, having a student work on
writing his or her IEP for the coming vear requires
a combination of:

~

class discussions

scatwork

onc-on-one mecetings with vou and perhaps
other teachers, and

homework done cither individually or involving
parents (given parental willingness and time to
be involved).

Work throughout the vear on the various sections
of the TEP, taking cach one individually and
slowly, following a process such as:

¢ Re-introduce the TEP section to the class (c.g.,
“Today we're going to take a look at that scary
sounding part of the 1EP called present levels of

't
= &

* Alwavs encourage students to discuss their IEP
with cheir tamily,

After vou have examined the TEP form and

process with students, and thev have had the
opportunity to retect generally upon the goals,
objectives, and other information listed in the TEP,
put the TEDPs aside, citner collecting them or send-
ing them home for students to discuss with cheir
parents. Debrict, briefly discussing how students
feel about their TEP, the process by which icis
developed. and the prospect of their being involved
in saving what goes into the document.

You may wish to play the Student Tape tor
them again, for its motvatonal impact.
Review the experiences of the students on the tape

and solicit vour students” impressions and ideas.

Sunctioning”) and review as a class what has been
said previously about the section.

e Have students discuss as a class what generally
might go in that scction, Write their ideas on the
board or overhead. Add vour own ideas and
examples, as appropriate.

Have students read individually what chis
scetion of cheir own TP savs. This activiey, very
personal to students, may take place as
scatwork, homework, and onc-on-one mectings
with vou and/or the parents. Allow or encourage
sharing only to the extent of student comfort. As
students build trust and a sense of community
about being involved in developing their [EPs,
more sharing is likely to take place spontane-
ously and can be very beneticial and motivating,
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¢ Always offsct discussions about what students -
can’t do with discussion of what they ez do.
For example, when discussing the disability
and present levels of functioning sections, also,
discuss student strengehs and abilities. When
discussing goals and objectives, identity what
goals and objectives students have already
achicved, as well as the ones that still need to
be addressed.

As ume for a student’s IEP mecting draws near.
vou mav nced to intensify individual effores wich
that student, meeting one-on-one with him or her
to work through the various sections and prepare a
draft [EP to discuss at the meceting. ''hese indi-
vidual deetings, and the work the student pro-
duces as a result, will be significantly enhanced if
they have been preceded by class review and
discussion of the IEP throughout the vear. In fact,
some of the work may already have been done!
You may find that these individual meetings are a
terrific way of reviewing and re-emphasizing the
[EP contents, student strengths and needs, and
his or her preferences.

Here are some suggestions for organizing this
individual work.

R Make an appointment with the student

W% whose IEP is in nced of review. You can
arrange to meet with the student during class.
during lunch, or after school.

Rol Lf the student can work independently, have
: him or her complete acuvities 1-4 under
“Writing Your Own [EP” in the Student’s Guide
booklet. It the student needs support in these
steps, then sit with him or her and go aver the IEP.

B Have the student work on a “strengeh” and
“weakness” (need) sheet for cach class
(Activity 5 in the Student’s Guide section “Writing
the IEP™). Encourage the student to cover thie
arca as complerely as possible, so that the other
1P participants do not catch them offguard
during the TEP meceting, When students are the
first to mention an area of weakness—for example,
a student might say that he or she is disruptive in a
particular class—their credibifiey in the 1EP mect-
ing is increased. Also help the studer: to produce
a balanced list of strengths and weaknesses: don't
just have an enormous list of weaknesses, with
only a few strengths or abilities to oftsetit!

WH I ocus nexeon helping the student to de-

b scribe his or her disabilin. 1s there a term for
the disability (i.c., learning disabilicy, mental
retardation, visual impairment)? In pructical terms.,
what does this disabilicy mean? (For example, the
disability means it’s hard for the student to learn
new material, or see very well, or gee from place to
place, or participate in certain Kinds of activities...)
Be sure to incorporate mention of the student’s
strengths into this discussion of disability.

5 Move on wo goals and objectives. Did the

il student achieve the goals thae are listed?
Have the student list thosc goals that were
achieved and those that were not. What changes
nced to be made in the [EP, to account tor stu-
dent growth and continuing or new need? To help
the student avoid listing too many goals and
objectives, ask which five (or ten) goals and objec-
tives he or she feels are most important to work on?
Arc these realistic? Achievable?

-12-
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"The student may find it exeremely helpful

and productive to make an appointment with
cach of his or her teachers, in order to identify and
discuss goals and objectives appropriace for cach
class. as well as student strengths, needs, and
reasonable accommodations in cach class (Active-
ties 6 and 7). Talking with therapists or other
school personnel may also be helptul.

B\ lany scudents will be able to contribute

information regarding their “present levels of
functoning.”™ Most should be able to describe
their disability and what accommodations are
needed in school. Help cach student to pue these
desenptions into aceeptable language. buc be
aware that, in the HEP meceting, the saudene will
often use his or her own words.

v \s appropriate. address accommodations with
Bl che student (see Activiey 9 in the Student's
Guide) and transition planning (sce Activiey 10),
Transition planning is an arca that is ripe for both
class discussion and individual reflection. What
plans doces the studene have for the future? What
would he or she like to do or be? What evpes of
training or expericnce does he or she need inorder
to prepare? How can the school help?

Work with the student to prepare a draft of

the new 1EP, incorporating the changes, the
arcas of need, and the accommodations suggested.
Be sure to pay atcention to the "evaluation™ section
of the TP, too. This section is *vhere the TEP team
identifies how they will determine if che student
has reached a goal or objective. Officiatly, this is
called “evaluation criteria™ and should include:

¢ preasely what the student has to be able to do
(e.g., identfy 10 out of 12 words correctly; make

the correct change 9 out of 10 times; complete
all homework assignments);

how this information will be gathered (c.g., teacher-
made tests, obscervations, student portfolio).

1

Have the student tuke the dratt FEP home

to share with his or her parents and to gather
their input. Parents may have prepared their own
draft, so that the family, together, discusses and
develops adrate TP tha retlects both parental
and student chinking. In any event, a final draft
LIEP needs to be prepared to take to the 115P
meeting Ceriviey 11,
“ Have the student scnq iny itations o all

} the individuals who will be involved in the

[P mecting. An invitaton mighe look something
like this:

An Invitation

Please come to my HEP meetng and share
vour ideas.,

Date: Wednesday, October 23rd
Time: 2230 pan.
Place: Meceting Room 4

Signed.
(Surdent’s Name)
pos. I vou cannot attend this mectine,

please let me know when we can mect to
talk about my TEDR "Fhank vou

4

-13-
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1 lave cach student practice his or her presen-

tatton for the upcoming [P mecting, Mose
students will benefit from numerons opnorcunitics
to rehearse! Students can practice at home with
their tamily and wich cach other. if several have
meetings in the near tutnre.

Here are some suggestions for student pracice.

You muay want to have them roleplay. on scparate
occasions. deseribing cheir disabilioy, their
strengehs, their needs. the accommodations that
would help them achieve in class. their goals tor
the future, and the goals and objectives thev feel
are most imporeant tor them to work on. Also
have them practice thanking other participants
forattending che TEP mecting, (These roleplavs,
of course, must be tailored to individual student
capability. Students who are not able o address
all these TEP elements should concentrate on
sharing whatever they are capable of—what thev
would like to do. ora few brief sentences about
their disabiiity, preferences, or strengths.)

* You can be involved in the roleplavs as well.
For example, vou might take the part of the
student. while the stedent plavs the pare of o
teacher or principal.

This allows vou to model certain behaviors or
responses the studene may find useful in che
actual TEP meeting. T'hen vou'd switeh roles,
and the student would play himself or herself,
responding or behaving appropriately.

Students may find it particalarly helpful to sce
vou model how to respond when other TEP
participants want to add or delete goals or objec-
tives. Students should understand chac it is
appropriate for them to cicher disagree or agree

Aruitoxt provided by Eic:

with the proposed change, and to sav why they
teel that way. THowever, chis mav be difficult

for many students, pardicalarly it they are caughe
by surprisce.

You mav wish to model making a response such as:
“lIwould like to chink about that suggestion. If we
need to add it to the TEP, let's do i later.”

Another situation for which students should be
prepared is the possibility that another participant
may say something negative that hurts or angers
them. IFor example. a teacher might remark that
“You have a chip on vour shoulder™ or “You never
cooperate in class.™ Discuss with vour students
what types of responses might be appropriate.
Model (and have students practice) appropriate
responses such as “What su sgestions do vou have?”

Have the student work on maintaining eve
contact wich those listening, as well as vol-
ume and speed of delivery. It mav be usetul to
establish some “cues™ that vou. or another partici-
pant. can usce to remind the student if he or she is
geeaing oft track (e.g., not keeping track of the
time, not maintaining eve contact, or speaking too
toudlty or softlv). Practice these cues with the
student.

B It appropriate. have the scudent send out

reminders to [EP pardicipants a week before
the meeting (sce page 9 in che Student's Guide tor
an example).

4 | Suggest to the other participants, before che

meeting, that chey not interrupe the scudent
in the middle of his or her presentation. Discus-
sion of issues can wait until che student has
finished presenting,

-14 -
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During the |EP Meoting

All the hard work that the student (and vou!)
have done has come to this moment! Hope-
fully, all preparadions, discussions, roleplavs, and
classwork will bear fruic in chis mecting, as the
student shares his or her ideas about what the 1EP
should contain.

"The student may wish to greee all partici-
pants attending che TEP mecting, making
sure that those who do not know one another are
introduced. He or she should also make sure that
all participants receive a copy of the drafe IEDP that
he or she has prepared for discussion.

OB \Vhen the ame is appropriate, the student

b will share his or her ideas with the rest of the
TEP tecam. Depending upon his or her capabilities
and degrece of preparation. this sharing may range
from describing his or her disabiliety in a few
scntencees to actually leading the mectung, What-
cver the level of participation, it's important that
the student be able to share his or her ideas freely.
without interruption. Hopetully, vou have role-
plaved in class what the student will sav, and this
part will go smoothly.

B As mentioned above, there may be ames
when another participant savs something chat

hurts or angers the student: describes the student
in largely negative, nonconstructive terms: or
proposes changes or alterations to the 1EP that
surprisc the student. Any prior roleplaving vou
have done wichin vour class may help the student
respond appropriately in chese situations. (De-
pending upon the level of the student’s participa-
tion, and his or her ability to advocate, vou may
need to be the one who responds.) As necessary,
help the student focus the discussion on positive
steps that he or she can ke, noton a recounting
of his or her transgressions.

Noze: Once of the reasons for having students spend
tme developing a “Strength™ and “Weakness/
Need™ sheetis to circumvent the likelihood that
an 1P team member will make such negative
statements. If the student has already pointed out
in his or her presentation that one of his or her
“weaknesses™ 1s not doing the homework. or not
participating fully in class, then chis reduces the
need for others to do so.

At the end of the mecting, the student should
thank evervone tor cheir active part in plan-
ning his or her school program.
g f

Praise the student. Regardless of mistakes,
he or she has accomplished much today and
needs to be wold so.

9l Have the scudent tell the class whae hap-
pened in the 1EP meeting,

B Monitor the goals and objectives throughout
Bl che year and encourage the student to be
aware of and monitor progress as well. Are the
goals being addressed? 1s the student working

toward achieving them? How is he or she progress-
ing? Docs the team need to come together again
and change anything about the 1EP? Goals? Class-
room placement? Services being received? Have
the student call another IEP meeting, if necessary.
And be sure to prepare for that one, too!

And, as was said in the beginning of this
guide, celebrate cach student’s growth! And
celebrate your part in that growth!

]
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Overview of the Laws

Pl. 94-142—
Education of Al
Handicapped
Children Act

Also known as the Education of the Handicapped
Act, or FHAL Passed in 1975, Has since been
amended several dmes, including the 1990
amendment which changed its name to the Indi-
viduals with Disabilities Education Act (1DE N,
Provides federal tunding to assist schools in edu-
cating students wich disabilities.

The FKHA (now T has many requirements.
Among them:

e Schools must provide students with disabilities
with a “frce appropriate public education™ and/
or related services as needed to meet their
unique learning needs:

e [ach student with a disability who receives
special education must have an Individualized
F.ducation Program (11P):

e ‘I'he TEP is created just for that student and
details the educational goals and objectives the
student will address throughout the vear

e Astudent’s IEP is developed in a collaboration
between school personnel. the student’s par-
ents, and (when appropriate) the student; and

e A group of school personnel and parents (volun-
taryv) must meet at least once a vear to review
and revise the TEP.

PL. 101-476—

The Individuals

with Disabilitics
FEducation Act

An amendment to the A tdescribed above),
passed in 1990, The requirements listed above
remain intact under IDE N and the following
items have been added:

e Students of trunsition age (sixteen vears or older
and. in many casces, vounger) must be nvited to
participate in the meeting where the TEP 1s
developed:

e FFor students 16 vears or older tand in many
cases, vounger), part of the TEP muse be
devoted to the transition services the student
will receive to help him or her plan and prepare
for tife after high school.

e ‘Iransition planning includes discussing and
planning tor such arcas as the student’s:
cmplovment, postsecondary education (includ-
ing vocational training or adule education),
independent living, eligibiliey tfor various adule
services (such as vocational rehabilitation), and
community participanon.
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P.L. 93-112—
Rehabilitation
Act of 1973

more of such person’s major life activites, (11)
has a record of such an impairment, or (iii) is
regarded as having such an impairmen.”

A civil nghts law prohibiting discrimination against o \yjor life activites are detined include self-
persons with disabilities. care, performing manual tasks, sceing, hearing,
speaking, breathing, learning, and walking,
Section 504 of the Act prohibits schools from

excluding students with disabilities from partici- e Schools, as recipients of federal funding, are,
pating in programs receiving federal funding, thus, prohibited from discriminating against
simply because they have a disability. Amended in students who meet the definition of a person

1992 by P.1.. 102-569. with a disability. Accommodanons must be

made to assist students with disabilites to
Important facts about Section 504: participate in school acuvites, including classes.

* Secction 504 defines a person with a disability as
“any person who (1) has a physical or mental
impairment which substantially limits one or

Possible Answers to the Student “Disability” Pre-test*

1. A disability is... 5. Gindividual response, based on student’s

a hmitation situation and knowledge)
an area where you're challenged
something that makes it hard for you to (learn, 6. An [EP 1s...

walk, talk, see, hear...) a document that describes your educational plan

an Individualized Education Program (or Plan)
2. (individual response. based on student's the papers that tell what vou'll be studving this year
situation and knowledge)

7. (individual response, probably “Yes™)
3. the Individuals with Disabilities Education Act
(IDEA) (formerly the Education of the Handi- 8. (individual response, based on student)
capped Act, EHA, or P.L. 94-142)

4. Acconunodation 1s...

when people make changes that will help vou
participate in activities

changes in the way things are done, so you can
learn better

*T'hese are possible, somewhat simplified answers that students might give or that vou might offer, Please refer to the
glossary for the more formal definitions of words such as disability, accommodation, and 1ED.
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Using the presentation on the laws as an example,
the tour components of Ms. McGahee's presenta-
tion look something like this:

Kevword Poster:

The Lawe

Fducadion of the Handicapped

Act (EHA)

signed in 1975

free appropriate public education
(FAPE)

IEP once a vear

04-142

legal document

101-476 Individuals with Dhisabilicies
Education Act D) A}
amendment tchunge)
transition plan

Rehab Act Section 504
accommodations
examples:

books-on-tape
MOre tme an tests
notetaker

The presentation follows the order of information
on the kevword poster. If stude ats are having
difficuley understanding the ma.cerial, they are
permitted to stop her and request that information
be repeated or said in a difterent way. She weaves
stories of personal experience into the presenta-
tion — the types of disabilitics that previous
students have had and what tvpes of accommoda-
tions they received to support their learning.

VISUAL: Ms. McGahee uses a copy of the Con-
gressional Report on the ditferent laws — the
Americans with Disabilicies Act, the Rehabilia-
tion Act of 1973, the EHA, and the IDEA. This
visual shows students coneretely that these laws
exist and are quite official. (See note below about
obtaining a copy of the Congressional Report.)

NOTE-"TAKING: Students take notes on her
presentation, using the keyword poster as a start-

ing point for their notes. (Some students mav need
accommodations or adaptations in notetaking,
such as using another student's notes, using a tape
recorder. adding words to a survival or reading
word hist, or using a computer.) "The class goes
over the notes they have taken, as part of a tfeed-
back loop about the note-taking process. '

REVHIW: Atter the presentation on the laws is
finished (it takes about 25-30 minutes), students
are permitted to ask questions. The kevword
poster is removed, and then Mso MeGahee asks
the students questions about the laws: students
use their notes and their memory to answer.
Students are also permitted to share their notes, it
this type of accommodation is appropriate tor their
learning needs.

Getting Copies of Laws or
of the Congressional Report

Copics of federal Taws are available from Superin-
tendent of Documents, Attention: New Orders,
P.O. Box 371954, Pittsburgh, PA 15250-7954.
Charge orders may be telephoned to the ULS.
Government Printing Office at (202) 512-1800.
You need to be very specific about which faws you
would like. Fora copy of the Individuals with
Disabilities Lducation Act (IDEA), ask for 34
CIFR Parts 300-399. (This laws replaces the Edu-
cation of the Handicapped Act (EHA), so you
need not request a copy of the EHAL) Fora copy
of the Rehabilitation Act of 1973 (as amended),
ask for: 34 CEFR Parts 100 to 106.

Copics of federal laws, as well as of the Congres-
sional Report, may also be available from vour
Congressional representative. ((The Congressional
Report describes and summarizes laws in more
cvervday terms.) Write or call your representative
and say vou want the Congressional Report on a
particular law (c.g., the Individuals with Disabili-
tics Education Act) or a copy of the law itself,

15
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The following detinitions have been compited
trom a varicty of sources. 'The contents of this
glossary do not necessarily represent definitons
endorsed by the U.S. Department of Education
but, rather, represent how the terms are generally
usced in the special education and disabilities field.

Accommodation—something that meets a need:
in spectal educanon, “reasonable accommodanion™
refers to how schools and teachers adapre, adjust, or
change the physical environment, instruction or
services for a student with a disability so that the
presence of the student’s disability doces not
unnccessarily aftect his or her learning. "The
accommodactions that are made are based upon the
student’s special needs. Examples of reasonable
accommodation include allowing the student to
take a testin a quict arca, use a tape recorder in
class to take notes, use another student’s notes.,

or usc texebooks on tape.

Amendment—a change. revision, or addition
made to a law,

Appropriate—able to meet a need: suitable or
fitting: in special education, children with disabili-
tics are entitled to a “free appropriate public
cducation,” which means that the schools provide
the education (pubhic) at no cost to the student or
histher family (free) and that the education meets
the student’s special needs (appropriate).

Auditory Memory—rthe ability to remember the
main features of something heard, and/or to re-
member the sequence of several items heard.

Cognitive—a term cthat describes the process
people use for remembering, reasoning, under-
standing, and using judgment in special educaton
terms, a cognitive disability refers to difficulty in
learning,

Disability—the result of any physical or mental
condition that affects or prevents one’s abiliey to
develop, achieve, and/or function in an educa-
rional seeting at a normal race,

Duc Process—action that protects a person’s
rights; in special education, this applics to a setof
legal steps taken to protect the educational rights
of students with disabilities and carried out ac-
cording to ¢stablished rules.

Dyslexia—a disturbance in a person’s ability o

read or learn to read.

Education of the Handicapped Act (EHA)—
Public Law 94-142, passed in 1975, which man-
dated that schools provide children with disabili-
tics with a free appropriate public education;
among other things, this law specifies how stu-
dents are to be assessed for the presence of a
disability, how the Individuahized Educanon
Program (1EP) is to be developed collaboratively
and reviewed at least onee a vear, and what educa-
tional rights children with disabilides and their
parents have.

Educational Testing—the tests that schools give
students to sce how students are performing in
various skill arcas: the tests may be group-adminis-
tered or individually-administered. Schools typi-
cally use group-administered tests to find out how
farge numbers of students are performing and to
identify which students are having difficulties in
school. Students who are performing below the
level expected for an individual that age may be
referred for further testing, to sce if the student
has a disability. If the studentis being tested for
the presence of a disability, then testing must be
individualized.

LEA—sce Education of the Handicapped Act, above.

ERIC 19.
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Emotional Disorder—a condition that, under
Federal defininion, has one or more of these chai-
acteristcs: (a) an imabihity to fearn that cannot be
explained by intellecnal, sensory, or health fac-
tors: (b) an mability to buitd or maintain satisfac-
tory interpersonal relationships wich peers or
teachers: (¢) behavior or feclings that are inappro-
priate under normal circumstances: (d) a general
pervasive mood of unhappiness or depression: or
(¢)atendeney to develop physical symproms or
tears assoctated with personal or school problems.
Having an emodonal disorder that adversely
atfects a student’s educadional performance makes
a student cligible tor special education under the
Endividuals with Disabitities Educaton et

Evaluation—rthe procedures used to determine
whether a child has a disabibioy and the nature and
extent ot the special educadion and related ser-
vices the child needs: also reters to the procedures
usced to determine a student's progress and
whether he or she has achieved the TEP goals and
objectives.

Free Appropriate Public Education—often
reterred to as FAPE; onc of the key requirements
ot the Individuals with Disabiliones Educanon Act,
which requires that an education program be
provided for all school-aged children, regardless of
disability, without cost to families; the exact
requirements of “appropriate”™ are not detined:
what is appropriate is to be determined by the
team that plans cach studentd’s TEP, based upon an
individualized evaluation of the student's abihities
and needs.

Handicap—sce disability.

Hearing Impairment—uscd to desceribe a wide
range of hearing losses, which can be permanent
or Huctuating: to be cligible for special education,
the student must have a hearing loss that aftects
his or her educational performance.

IDEA—sce Individuals with Disabilicies Educa-
tion Act. below.

=20 -

IEP—sce Individualized Education Program, below.

Individualized Education Program (1LP)—a
written cducation plan for a child or vouth with
disabilities, developed by a team of protessionals
teachers, therapists, cre.), the student's parents,
and the student Gas appropriate); the TEP s re-
viewed and updated vearly and deseribes how the
student s presenty doimng, what the studenc's
fearning needs are. and what services the student
will need.

Individuals with Disabilitics Education \ct
(IDEA)—an amendment to the Fducaton of the
Handicapped Act (EHA) passed in 1990 and
amended again in 1991; changed the name ot the
fegislation from E1HA to IDEA maintined the
requirements ot the EHAL and added the require-
ment of transition services for students aged 16 or

older and, in many cases, vounger.

Learning Disability—a disorder in one or more of
the basic processes involved in understanding or
in using spoken or written language: as a resule of
alcarning disabilicy, students may have ditficuley
listening, thinking, speaking, reading, writing,
spelling, or doing mathematical calculations.
Studenes wich learming disabilinies are ehigible for
spectal educanon and related services.

Least Restrietive Environment—an cduecatonal
setting or program that provides a student with
disabilities with the chance to work and learn to
the best ot his or her abilityy italso provides the
student as much contact as possible with students
without disabilities, while meeting all ot the
child’s learning needs and physical requirements.

Mental Retardation—A condition that causes
individuals to function at an intellectuat level that
is generally significandy below average and to
have ditficulties with and deficits in social adjust-
ment and adaptive behavior, Students with mental
retardation are cligible for special education and
related serviees.

<1
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Multidisciplinary—a team approach involving
spectalists from more than one discipline, such as o
ream made up of a physical therapist, a specch and
language pathologist. an occupational therapist, a
spectal education teacher. other spectalists, and a
student’s parents.,

Placemenit—cthe classroom, program, scrvice. and/
or therapy that is selected tor a student with
spectal neceds.

Public Law 93-112—sce Rehabahitation Act of
1973, below.

Public Law 94-142—scce ducation of the
Handicupped Act above.

Public Law 101-476—sce Individuals with
Disabihues ILducanon Act, above.

Public Law 102-369—the most recent amendment
to the Rehabilitation Act of 1973, passed in 1992,

Reasonable Accommodation—sce Accoms-
modation, above.

Rehabilitation et of 1973—a federal law which
addresses discrimination against people wich dis-
abilities: the law has difterent sections pertaining to
difterent arcas of discerimination. Of particular
importance to school-uged students wich disabihties
1s Section 504, which protects such students from
being excluded. solehy on the basts of their disabil-
iy, from participation in any program or activiey
receiving federal funds. "'The taw also introduced
the coneepr of “reasonable accommodation.™

Related Services—transportation and develop-
mental, corrective, and other support services that
a student with disabilities requires in order to
benefit from education: examples of related ser-
vices include: speech/lunguage pathology, audiol-
ogy, psvchological services, physical and occupa-
tonal therapy, recreation, including therapeutic
recreation, counseling services, interpreters for
those with hearing impairments, medical services
tfor diagnostic and cvaluation purposcs, and
assistive technology devices and servicees.

Sereening—a procednre i which groups of
children are examined andfor tested, in order to
identity children who are at risk of educational or
other problems: the children who are identified
arce then reterred for more intensive evaluation
and assessment.

Scetion SO4—an important section of the Reha-
bilitation Act of 1973, which prohibies discrimina-
tion against persons with disabiliues: see Rehabihi-
tation Act of 1973, above.

Special Education—programs, scrvices, or spe-
cially designed instruction (otfered at no cost to
famities) tor children over 3 vears old with specral
needs who are tound cligible tor such services:
these include special fearning methods or materi-
als in the regular classroom, and special classes and
programs if the student's learning or physical
problems indicate this type of program.

Special Needs—often used in the phrase “a chitd
with special needs,”™ this termis used to desceribe a
child who has disabilities or who is at nisk of
developig disabilities and whoo theretore, re-
quires special services or treatment i order to
Progress.

Traumatic Brain Injury (TBDH—un acquired
injury to the brain caused by an external physical
torce, resulting in total or partial functional disabil-
ity or psychosocial impairment that affects how a
student progresses in school, This type of injury
can result in impairments in onc or more of the
tollowing arcus: cognmton, language. memory,
attention, reasoning, abstract thinking, judgment.
problecm-solying, sensory or motor abtlities, behav-
ior, information processing, physical tunctions, and
speech. The term does not apply to brain injuries
that arc congenital or those induced by birth
traumi. Children with "T'BI are cligible tor special
cducation and related services.

Visual Memory—abililty to recall main features of
something seen and/or to remember the sequence
of several items seen.




ERIC

Aruitoxt provided by Eic:

A selection of resources is listed below to help
readers locate more indepth information on the
many issues raised in this technical assistance
wuide to Helping Students Develop Their [1Ps. \We
have atso provided the names, addresses, and
telephone numbers of the publishers from which
vou can obtain these resources. This contact
information is. of course, subject to change with-
out notice. If vou have difficulty focating a pub-
lisher, please contact NICHCY. Be aware that
there are also many other books, articles, and
videotapes available on such subjects as the faws,
student involvement in the TEP process, selt-
determination, and transition planning: the ist
below is intended to serve as a starting point.

Many states have projects in self-determination.
transition planning, or student involvement in the
[EP. T'o find outif any such project exists in your
state, contact vour local director of special educa-
tion, vour state director of special education, or the
National Transition Alliance for Youths with
Disabilities, at the Transition Research Instnute
in Hlinois, telephone: (217) 333-2325.

Information About the Laws

Children’s Defense Fund. (1989). 94-742 and
304: Numbers that add up to educational rights for
children with diabilities, Washington, DC: Author.
(Available from the Children’s Defense Fund. 25
E Streer N, Washington, DC 20001, Tele-
phone: (202) 628-8787.)

Copenhaver, J. (1995). Section 504, An educaror’s
primer: What teachers and administrators need to know
about implementing accommodations for eligible indi-
eiduals with disabilities. L.ogan, U1 Nountain
Plains Regional Resource Center. (Available from
Mountain Plains RRC, Attention: Shauna Crane,
1780 N. Rescarch Parkway, Suite 112, Logan, U'T
84321. T'elephone: (801) 752-0238.)

ources

Kiipper, L. (Fd.). (1993). Questions and answers
about the Individuals with Disabilities Education
Act. NICHCY News Digest, 302). 1-16. (Available
from NICHCY. P.O. Box 1492, Washingron, DC
20013, "T'elephone: 1-800-695-0285; (202) 834-82(X0.)

Involving Students in IEP
Development / Transition Planning

Curts, E.. & Dezelsky, NL(1995). 125 my life:
Preference-based planning far self-directed goal mecting
[facilitator’s guide, student goal planner work-
book. and reproducible masters]. Sale Lake City,
Ul New Hats. (Available from New Haes, P.O.
Box 37567, Salt Lake City, U 84157 T'elephone:
(801) 268-9811.)

Ebbs, P. (1993, February). Student participation
in transition: From invitation to involvement.
SARRC Reporrs, 1-8. (Available from the South
Atlantic Regional Resource Center, 1236 North
University Drive, Plantation, F1. 33322, Tele-
phone: (305) 473-6106.)

FFull Citizenship, inc. (1994). 175 your chotce:
Planning for life after high school Imanual and video-
cassctee]. Lawrence, KS: Author. (Available from
Full Citizenship, Inc., 211 East 8th Street, Suite
F. Lawrence, KS 66044, ‘T'elephone: (913) 749-0603.)

Huff, B. (1994). Transition: A handbook for par-
ents. students, and adcocares. Ievine, CA: Trvine
[ nified School District. (Available from Irvine
U nified School District, Attention: Marion B.
Zenoff, 5050 Barranca Parkway, Irvine, CA 92714.)

Marshall, L.H., Martin, J.E., Maxson, [.., &
Jerman, P. (1995). Choosing employment goals
[tcacher’s manual, student materials, and video-
cassctee]. Colorado Springs, CO: University of
Colorado at Colorado Springs, Spe “ial Education
Program. (Available from November 1995 through
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FFebruary 1996 tfrom University of Colorado
Springs, Spectal ducation Program, 1.0, Box
7150, Colorado Springs, C:0) 80933-7150. "Fele-
phone: 719-393-3627. From March 1996 on, con-
taet Sopris West, PO Box 1806, 1140 Boston

Avenue, Longmont CO 80302-1809. "Felelphone:

1-800-347-6747; (303) 631-2829)

Naeshatl, FLHL NMarnin, LR Masson, [ &

Jerman, Poa1O9s)Y Taking action [reacher’s manual,

student macerals, and videocassette]. Colorado
Springs, CO: University of Colorado at Colorado
Springs, Special lducation Program. (Sce contact
information for availabilite immediateh above,
under Marshall et al. reference.

NMarun, JoEL NMuashall, FEE Masson, L &
Jerman, P (1993). Se/f-dirceted 1EP [teacher’s

manual, student workbook. and 2 videocassetres].

Colorado Springs, CO: University of Colorado at
Colorado Springs, Special Fducation Program.
(Sce contact information for availubilien immedi-
ately above, under Marshall et al. reference)

Martuszak, T Langel, P Goldbere, ML &
Goldberg, P.(1992). Beein the berween: Planning
[or the transition from hish school 1o adult life.
NMinneapolis, MIN: PACER Center. [ Nvailable
from PACER Center, 4826 Chicago \venue

South, Minncapolis, NIN 35417-1055. Telephone:

(612) 827-2966; 1-800-337-2237 (in MN).|

Van Reusen, AUKL & Box, CUS. (1994, Narch/
April). Facilitating student participation in indi-
vidualized education programs through motiva-
tton strategy instruction. Fxceptional Children,
60(5), 466—475.

Wandry, Do & Repetto, ] (1993), Transition
services in the TP NICHCY Transition Swm-
mary, 31, 1=28. (Avatlable from NTCHCY, at
contact informaton above.)
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Wehmever, NG Q93 Whase future is it anvaay?
N stuclent directed transition planning program.
Arlingron, 'FN: The Are. (Availabie from™ The
Are. 500 Fast Border Streer, Suite 300, Arling-
ton, 'I'N 76010 elephone: 1-800-433-32535:
(8171 261-0003.)

Sclf-Determination

Anderson, . Scaton, Koo & Dinas, P (1995,
Seprembern). Fostering self-determination: X gurde

for educarors. Tawrence, KS: Full Citzenship,

Inc. (See above for contact information on Full
Citizenship, Inc)

Ficld, SO & Hoftman, Ao Gnopress) Steps 1o self-
deterimination. Austin, 'TX: Pro-Ed. (Phis curricu-
lum inctudes an instructor’s guide, a student's
muanual, and an assessment instrument, fois
scheduled tor publication in December. 1995
and will be available from Pro-1nd. 8700 Shoal
Creek Boulevard. Austin, TN 78757, T'elephone:
(512)451-32406.)

Van Reusen, K. Bos, CS.L Schumaker., J.B..
& Deshler, DUD. (1994, Decemben). The self-
adcocacy stratedy fur edneation and transition plan-
ning. Lawrence, KS: Edge Fnwerprises, Ine. (Avail-
able from Edge Enterprises, PO, Box 1304,
Lawrerce, KS 66044, Telephone: (913) 749-1473)
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This guide is part of NICHCYs Technical Assistance Guide scries. NICHCY also disseminates other materials and
can respond to individual requests for information. For further information or assistance, or to receive a NICHCY
Publications List, contact NICHCY, P.O. Box 1492, Washingron, DC 20013, “Ielephoy o0 1-800-695-0285 (Voice/
71 and €202) 884-8200 (Voice/ 171,

NICHCY thanks our Project Oftficer. Ms. Marie Roane. at the Ottice of Spectal Education Programs, ULS,
Department of Education. We would also like to express our deep appreciation to Alvne Ellis, who produced
the audiotape portion of this guide package, and to Marey MeGahee-Kovae, who generously shared with us her
many teaching strategies for invohving students in the TEP process. Thanks go as well co the individuais who
shared their insights about the TEP process and studentinvolvement and who allowed their remarks to be wape
recorded! These are: Erin Connolly, spectal educator: Dr. Carol Cash. assistant principal; and Suzanne Ripley,

director of NICHCY, and her hushand Scott, parents of two teenagers with disabilites.

NICHCY would also like to express its appreciation to cach and every one of the reviewers who read this
publication in its draft form and who shared with us many valuable insights and suggestions. Specitically, we
thank: Dr. Robert Snce, Principal, George Mason High School, Falls Church, VA: Erin Connolly, special
cducator, Stratford School, Arlingron. VA: Dr. Beverly Mattson, Assistant Director, Federal Resource Center for
Special Education, Washington, DC: and the parents at the PACER Center in Minneapolis, MN, Sandy

Holmestoen, Kris Schoeller, Vava Guthric, and Kristin Berget.

Project Direetor Producer. Audiocassette Program EditorfAuthor
Suzanne Ripley Alvne Ellis Lisa Kiipper

This information is copyvright free. Rcaders are encouraged to copy and share it. but please credit the
National Information Center for Children and Youth with Disabilities (NICHCY). Please share vour ideas and

teedback with our staff by writing to the Editor.

AED °
Aeademy for FEducational Development

Publication of this document is made possible through Cooperative Agreement 21030A30003 between the Academy for Educational
Development and the Office of Spedial Education Programs of the U.S. Department of Education. "The contents of this document do not
necessarily reflect the views or policies of the Department of Education. nor does mention of trade names, commercial products, or organi- ‘
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zations imply endorsement by the ULS. Government.

The Academy for Educational Development, founded in 1961, s an independent, nonprofit service organization commirted to ad-
dressing humarn development needs in the United States and throughout the world. In partnership with its clients, the Academy secks to
meet today's social, cconomic, and cnavironmental chalienges through education and human resource development; to apply state-of-the-art
cducation, training, research, technology, management, behavioral analysis, and social marketing techniques to solve problems; and to .
improve knowledge and skills throughout the world as the most effective means for stimulating growth, reducing poverty, and promoting
democratic and humanitarian idcals,
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